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reports from Ms school. His teacher complained that he
never listened and yet had an * uncanny way * of knowing
more than the other children; the children teased him
unmercifully because of his pedantic speech and mature
interests. Matters came to a head when the boy, at last
resenting a new boy teasing him, abused him in violent
language and spat at the teacher who came to stop the
scene. Expulsion followed, but the mother was persuaded
that part of the difficulty at least was John's utter bore-
dom about his work and his inability to enjoy the games
of less intelligent children. Fortunately, there is a school
to which he can go where there are some exceptionally able
children, where individual work is encouraged and where
special interests are assumed and approved. John has
now been at that school three months, is very happy and
occupied and more friendly and easy at home as a result.
special aptitudes
Just as psychologists have demonstrated, and teachers
have assumed, that people are endowed with more or less
intelligence which can neither be increased nor reduced by
education, so do they maintain that we are endowed with
various aptitudes—' the essential characteristic of which
is that it exists prior to training or education in the special
field of activity to which it applies, and is not dependent
on such training/ * The factor common to all types of
mental activity, symbolized by psychologists as * g *, can be
measured by tests now standardized and used to determine
the I.Q. described in the previous section.
Spearman has demonstrated that all types of mental
activity have, in addition to * g *, certain group factors as,
for example, verbal, number, memory, speed, reasoning,
etc.
Finally, it seems to be proved by statistical analysis
1 Freeman, Mental Tests.

